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Abstract

This conceptual paper highlights the potential of environmental education to teach students about their economy
and politics. It begins by emphasising the significance of environmental education in shaping students' attitudes
and behaviours towards environmental issues. The paper explores the link between the environment, economy,
and politics and argues that comprehending these connections is essential for students to become informed and
engaged citizens. Environmental education can offer a platform for teaching students about the intricacies of the
economy and politics, including sustainability, resource allocation, and social justice. The paper draws upon
examples from existing environmental education programs and presents strategies for integrating economic and
political topics into environmental education curricula. Overall, the paper contends that environmental education
can empower students to become informed and active participants in their economy and political systems,
contributing to a more sustainable and equitable future.
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INTRODUCTION

Environmental education can be a powerful tool for teaching students about economic
and political impacts. By incorporating environmental education content into the curriculum,
students can gain a better understanding of how the economy works and the ways in which
environmental issues can affect the economy (Gryaznova et al., 2021). Kinzig et al. (2013)
asserted that environmental issues are still a classic problem that never goes away. This
assertion emphasises a need for scholars to keep proposing solutions to mitigate environmental
issues. Husamah (2022) states that studies in the field of environmental education need to be
continuously promoted in line with the increasing number of environmental problems. In recent
years, environmental education has been incorporated into the school curriculum with the aim
of providing a basic understanding of ecological foundations, making the connection between
individual actions and the degradation of the environment, and affording credible actions in
which individuals can partake to remedy environmental concerns (UNESCO, 2021; Collado-
Ruano & Sarmiento, 2022). However, environmental education school content seems to focus
more on the environmental part, and little is explored about the promotion of economic and
political knowledge, despite both being important aspects discussed in the field (Damoah &
Adu, 2020; Guzel et al., 2021; Slimani et al., 2021). The research question that this paper aims
to answer is; Does environmental education have a potential to teach students about their
economy and politics? What could students benefit from a curriculum that teaches about the

economy and politics?
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Section 24 of the Constitution sets out the right to an environment that is not harmful to
health or wellbeing and calls on the government to take legislative and other actions to prevent
pollution and ecological degradation, promote conservation, secure ecologically sustainable
development, and use natural resources while promoting justifiable economic and social
development (Constitution, 1996). For people to have a right to an environment that is not
harmful to their health and wellbeing, it calls for environmentally literate citizens who are aware
of the impact of their behaviour, learn the necessary skills to contribute to the country’s
economic growth, and are more informed about the political power in environmental affairs.

The inclusion of environmental literacy as a fundamental aspect of citizenship not only
aligns with the constitutional mandate but also has the potential to drive more responsible and
sustainable actions from individuals, fostering a stronger sense of collective responsibility
towards the environment. This perspective highlights the importance of education and
awareness in cultivating active and informed citizens who can actively participate in shaping
environmental policies and decisions. A study of Nada et al. (2021) gives another perspective
that environmental education also affects student characters, such as honest, self-confidence,
responsibility, discipline, caring for fellow human beings, caring about nature, courage,
religion, and creativity. Therefore, the authors study recommends environmental education to
be implemented in various schools as an effort to improve the character of school members.

Teaching students about the economic and political impact of environmental education
lessons has several advantages, including understanding the interconnectivity of environmental
issues (Liu & Luo, 2023). By learning about the economic and political impact of environmental
issues, students can develop a deeper understanding of how environmental problems are
connected to broader social and economic systems. This can help them see the bigger picture
and think critically about the root causes of environmental problems. Environmentally aware
and empowered youths are potentially the greatest agent of change for the long-term protection
and stewardship of the environment (Erhabora & Don, 2016). The promotion of informed
decision-making is another advantage for teaching students about the economic and political
impact. By understanding the economic and political factors that influence environmental
issues, students can make more informed decisions about their own environmental practices
and the policies and practices they support (Slimani et al., 2021). This can help students become
more responsible and active citizens. In addition to the points already made by Liu & Luo
(2023) and Slimani et al. (2021), learning about the economic and political impact of
environmental education also poses opportunities for technology and innovation. With the

economic and political knowledge acquired from environmental education, students have the
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opportunity to take advantage of it by coming up with business and entrepreneurial ideas that
can contribute to economic growth.

Teaching students about the political and economic impact encourages interdisciplinary
thinking (Wang, 2019). Environmental issues are complex and multifaceted, and understanding
them requires an interdisciplinary approach. Complex real-world issues require a “shift from
mono-disciplinary to interdisciplinary and transdisciplinary concepts and methods”
(Lawrence, 2010, p. 112). By incorporating economic and political perspectives into
environmental education, students can develop their interdisciplinary thinking skills and see the
connections between different fields of study (Kirsop-Taylor et al., 2020). Teaching students
about the political and economic impact of environmental education prepares them for the
workforce. Many environmental issues have economic and political implications and
understanding these can be valuable for students who are interested in pursuing careers in fields
like environmental policy, sustainability, and renewable energy (lde et al., 2019). Also, it has
the advantage of building environmental literacy. The fundamental understanding of ecological
literacy is the knowledge that the actions of humans have consequences far beyond what the
average consumer is able to conceive (Burchett, 2015). Environmental literacy includes not just
an understanding of the natural world but also the social and economic systems that shape our
relationship with it. By incorporating economic and political perspectives into environmental
education, students can develop a more comprehensive understanding of environmental issues
and become more environmentally literate (Panjaitan et al., 2021).

There are several problems with not teaching students about the economic and political
impacts of environmental education lessons. Some of these problems include, but are not
limited to, an incomplete understanding of environmental knowledge. Damoah and Adu (2019)
in their study mentioned that teachers do not have a complete understanding of environmental
knowledge and the teaching of environmental education. An incomplete understanding of
environmental knowledge within teachers may be a barrier in equipping students with necessary
environmental skills. Without an understanding of the economic and political systems that
contribute to environmental issues, students may be limited in their ability to address these
issues. They may not know how to advocate for policy changes or take actions that can address
the root causes of environmental problems. Missed opportunities for interdisciplinary learning
is also a challenge. Environmental issues can provide an opportunity for interdisciplinary
learning, where students can apply knowledge from multiple disciplines to understand and
address environmental challenges (Butler, 2022). Failing to teach about economic and political

impacts can limit the interdisciplinary nature of environmental education.
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Another problem would be a lack of preparation for future careers. Many careers in the
environmental field require an understanding of economic and political systems, such as
environmental policy, sustainable business practices, and environmental law. Montt et al.
(2018) argues that economic activity and work cannot be understood independently from the
natural environment in which they take place. Failing to teach about these systems can leave
students ill-prepared for careers in these fields. The OECD (2022) stated that education needs
to do better at helping students develop a sense of self-efficacy, agency, and responsibility.
Only in this way can young people unleash their knowledge and energy to build sustainable
cities, start sustainable businesses, push the innovation frontier for green technologies, rethink
individual styles, support ecologically responsible policymaking, and most importantly, strike
the right balance between meeting the needs of the present and safeguarding the ability of future
generations to meet their own needs (OECD, 2022). Teaching students about the economic and
political impact of environmental education lessons is crucial for providing a comprehensive
understanding of environmental issues and preparing them for future careers in environmental
fields.

Environmental education is a form of education that aims to promote environmental
awareness and responsible behaviour towards the environment (Boyes & Stanisstreet, 2012).
In recent years, there has been increasing recognition of the critical role of education for
sustainability (ES) (Martins et al., 2006). This literature review will explore the economic and
political impact of environmental education content and its role in teaching students about their
economy.

DISCUSSION
Importance of Environmental Education

Environmental education is becoming increasingly important in today's world as we face
numerous environmental challenges, such as climate change, deforestation, and loss of
biodiversity (UNICEF, 2022). It provides individuals with the knowledge and skills necessary
to make informed decisions about environmental issues (UNESCO, 1978). One of the
significant benefits of environmental education is that it promotes sustainability. Environmental
education can help individuals understand the importance of sustainable practices and
encourage them to adopt sustainable behaviours (Fang et al., 2023). For instance, a study
conducted by Borresen et al. (2022) suggested an increased proportion of students could
identify ecosystem services after the education program, with increased knowledge of
ecosystem services and their importance being attributed to developing understandings of

negative outcomes caused by climate change, human population growth, and land use change
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in Tanzania. In addition, environmental education can contribute to the development of critical
thinking and problem-solving skills. Environmental problems are complex and require a
multifaceted approach to finding solutions. Environmental education can help individuals
understand the complexity of environmental problems and develop the critical thinking skills
necessary to solve them. For example, a study by Elahi et al. (2014) found that environmental
education has an impact on the development of critical thinking skills among students.

Furthermore, environmental education can empower individuals to take action to protect
the environment. Environmental education can provide individuals with the knowledge and
skills necessary to take action to protect the environment. For example, a study by Schultz
(2014) found that environmental education can increase the willingness of individuals to engage
in pro-environmental behaviour. In Nigeria, the Nigerian Environmental Study/Action Team
(NEST), a non-governmental organisation that has been at the forefront of environmental
education and advocacy in Nigeria, describes environmental education as an essential tool for
promoting sustainable development and ensuring the well-being of present and future
generations (NEST, 2015). In a study conducted by Babalola and Olawuyi (2021), the authors
emphasised the importance of environmental education as broadly reflected in legislation,
government policies, and development plans in Nigeria. For example, the principal
environmental legislation in Nigeria, the National Environmental Standards Regulatory and
Enforcement Agency (Establishment) Act of 2007, expressly recognises the importance of EE
as a tool for sustainable development (Babalola & Olawuyi, 2021).

Environmental education has the potential to influence social behaviour and behavioural
change towards the environment. The South African Department of Environment, Forestry, and
Fisheries (DEFF) is mandated to give effect to the right of citizens to an environment that is not
harmful to their health or well-being and to have the environment protected for the benefit of
present and future generations. In response, they developed a National Environmental
Education Strategy, which outlines the importance of educating the public on environmental
issues and promoting sustainable practices (Department of Environment, Forestry, and
Fisheries, 2021). Environmental education is essential in promoting sustainability,
understanding the social, economic, and environmental impacts of our actions, developing
critical thinking and problem-solving skills, and empowering individuals to take action to
protect the environment. Environmental education can play a crucial role in addressing
environmental challenges and creating a sustainable future. While the benefits of environmental
education are well-established, the specific aspects of economic and political impacts warrant

further exploration.

310



Jurnal Pendidikan Indonesia Gemilang Vol.3, No.2, 2023, pp. 306-322
e-ISSN 2809-5073. DOI. 10.52889/jpig.v3i2.229

Role of Environmental Education in Teaching About the Economy

Environmental education holds a significant role in imparting knowledge about the
economy. Economic growth is becoming more and more dependent on the natural environment
(Wu et al., 2023). Wu et al. (2023) further illudes that recognising the intertwined nature of
environmental and economic concerns is pivotal for fostering a sustainable future. An
advantage of environmental education lies in nurturing the skill set crucial for a green economy,
one that champions sustainable practices to minimise ecological footprints. By equipping
individuals with the necessary knowledge and skills, environmental education can prepare
students for careers aligned with the principles of a green economy. A study conducted by
Hoffmann and Muttarak (2020) underscores how environmental education contributes to the
acquisition of skill sets essential for green jobs.

Environmental education is a pivotal component in economic teachings in South Africa,
acknowledging the symbiotic relationship between the economy and the environment pivotal
for sustainable progress. The South African Department of Basic Education underscores this
by incorporating environmental education within the curriculum. The National Curriculum
Statement's objectives include equipping students from diverse backgrounds with skills,
knowledge, and values essential for self-fulfilment and meaningful participation in society,
while also facilitating their transition from education to environmentally relevant workplaces
(Department of Basic Education, 2011).

Multiple studies have affirmed the positive economic impact of environmental education.
By promoting sustainable practices within industries, it contributes to enhancing environmental
performance, leading to cost savings and increased profitability for firms. Bhuiyan (2010)
research indicates that environmental education can drive improvements in firms'
environmental practices, subsequently fostering economic gains. Moreover, environmental
education spurs the development of environmentally sustainable industries and technologies.
Huesemann and Huesemann (2011) show that it can catalyse the creation of industries focusing
on alternative energy sources, generating new economic opportunities.

Furthermore, environmental education yields an economic boost by fostering eco-
tourism. Bhuiyan (2010) highlights how it augments the demand for eco-friendly tourism
experiences, prompting tourists to invest more in sustainable tourism offerings. This translates
into heightened revenue for local communities and businesses, while also safeguarding natural
resources and habitats. The economic merits of environmental education extend to individuals
and society at large, encompassing household savings, corporate profitability, the emergence

of new industries and technologies, and augmented eco-tourism revenue (Bhuiyan, 2010).
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Policymakers are thus encouraged to invest in environmental education to drive sustainable
development and economic growth.

Research additionally emphasises the positive influence of environmental education on
economic behaviours. Hoffmann and Muttarak (2020) study illuminate its pivotal role in
propelling global sustainable development through education, raising awareness, and
encouraging eco-friendly behaviours. Environmental education curricula ought to move beyond
information dissemination to underscore individual contributions in mitigating global
environmental challenges, boosting self-efficacy. United Nations Educational, Scientific, and
Cultural Organisation (UNESCO, 2015) accentuates environmental education's role in
endorsing sustainable development. It fosters responsible resource usage and behaviours,
central to constructing a sustainable future (UNESCO, 2015).

South Africa’'s commitment to sustainable development, evident in initiatives like the
National Development Plan (NDP), underscores the pivotal role of environmental education.
The NDP acknowledges environmental sustainability's importance and integrates
environmental education as a cornerstone of its sustainable vision (National Planning
Commission, 2011). Environmental education contributes significantly to economic teachings
by heightening awareness about the economic impacts of environmental issues, promoting
sustainable practices, grasping the societal and political implications of environmental concerns
on the economy, and cultivating the skill set requisite for a green economy. Informed decisions
regarding environmental matters and the creation of a sustainable future are thus facilitated by
environmental education. Wu et al. (2023) in their study asserts that the pressure to improve
environmental quality will also promote the economy's endogenous growth through the digital
economy's transformation and the accumulation of human capital. Their empirical analysis
confirms that environmental education can improve environmental quality through green
consumption and pollution control (Wu et al., 2023).

The Political Impact of Environmental Education:

Environmental education can have a significant impact on political decision-making by
raising awareness of environmental issues and promoting citizen engagement in environmental
policy. A study by Levy and Zint (2013) suggests that environmental education can lead to
increased political participation, such as voting, signing petitions, and contacting elected
officials. Furthermore, environmental education can promote citizen activism and advocacy for
environmental issues, leading to increased pressure on policymakers to take action.

Environmental education can also have a political impact by promoting environmental

values and ideologies. A study by Ardoin et al. (2020) mentioned that environmental education
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can lead to a greater appreciation of nature and a sense of ecological citizenship. This can lead
to a shift in political ideology towards environmentalism and a greater willingness to support
environmental policies and initiatives. Environmental education has a potential to influence
policy outcomes by providing policymakers with informed and engaged citizens who can
provide input and feedback on environmental policies. A study by McCright and Dunlap (2011)
found that environmental education can lead to increased public awareness and understanding
of environmental issues, which can lead to greater support for environmental policies.

In essence, environmental education can also have a global political impact by promoting
international cooperation and collaboration on environmental issues. Tilbury et al. (2002) found
that environmental education can promote a sense of global citizenship and an understanding
of the interdependence of nations on environmental issues. This can lead to increased
cooperation and collaboration on global environmental issues, such as climate change. Lastly,
environmental education can have a significant political impact by promoting citizen
engagement, advocacy, and activism, influencing political values and ideologies, informing
policy outcomes, and promoting international cooperation on environmental issues. Therefore,
there is a need for policymakers to invest in environmental education to promote political
engagement, environmental policy-making, and global cooperation on environmental issues.
Apart from policy advancement, environmental education, SDGs have a crucial role to play to
influence our country’s economy and politics.

Social Impact: The Synergy Between Environmental Education, SDGs, Economy, and
Politics

Environmental education plays a pivotal role in fostering a deeper understanding of the
intricate connections between ecological well-being, economic prosperity, and political
dynamics. In an era defined by pressing global challenges, the United Nations' Sustainable
Development Goals (SDGs) stand as a comprehensive framework to address issues ranging
from poverty alleviation to climate action. This section delves into the integration of SDGs
within the realm of environmental education, with a particular focus on how this approach can
illuminate the intertwined relationship between economy and politics.

The Sustainable Development Goals (SDGs) established by the United Nations provide
a comprehensive framework for achieving sustainable development on a global scale (Zhang et
al., 2023). Comprising 17 interconnected goals, the SDGs encompass a diverse array of
objectives that collectively address the well-being of people, planet, and prosperity (Zhang et
al., 2023; van Niekerk, 2020). As students engage with these goals, they gain profound insights

into the intricate interplay between environmental considerations, socioeconomic dynamics,

313



Jurnal Pendidikan Indonesia Gemilang Vol.3, No.2, 2023, pp. 306-322
e-ISSN 2809-5073. DOI. 10.52889/jpig.v3i2.229

and political factors. This integration highlights the undeniable linkages among these domains,
thereby fostering a more holistic and distinction understanding of the complex challenges our
world faces.

The below SDGs underscore the inextricable relationship between economic
development and sustainable practices.

Goal 1: No Poverty - Exploring Economic Foundations

At the intersection of environmental education, economy, and politics lies Goal 1 of the
Sustainable Development Goals (SDGs): No Poverty (UN, 2018). This goal encapsulates not
only the aspiration to alleviate poverty but also the recognition of its profound implications on
environmental sustainability (Statistics South Africa, 2019). Through an examination of Goal
1, students can discern the intricate ways in which poverty and environmental degradation are
mutually reinforcing, highlighting the importance of holistic solutions in achieving sustainable
development.

The pursuit of No Poverty goes beyond income levels; it entails addressing the
multidimensional nature of poverty, including lack of access to basic resources, education,
healthcare, and social opportunities (UN, 2018). Environmental degradation can exacerbate
poverty, as marginalised communities often rely directly on natural resources for their
livelihoods, leaving them vulnerable to environmental shocks (Duraiappah 1996). Conversely,
poverty can contribute to environmental degradation when individuals prioritise short-term
survival over long-term environmental stewardship.

By engaging with Goal 1, students delve into the complex relationship between economic
policies, opportunities, and their impact on both resource utilisation and ecosystems. Economic
systems heavily influence resource distribution, access to opportunities, and the development
of sustainable livelihoods (Gonenc et al., 2020). For instance, policies that promote inclusive
economic growth and provide access to education and healthcare can empower individuals to
break free from the cycle of poverty and reduce their reliance on unsustainable resource
extraction.

Moreover, students exploring the link between poverty and environmental sustainability
develop a nuanced understanding of the role of politics and governance. Achieving No Poverty
requires not only economic measures but also social and political strategies that foster inclusive
societies and equitable access to resources (Dugarova, 2015). Goal 1 thus highlights the need
for political stability, transparent governance, and policies that ensure equitable distribution of
resources and opportunities (UN, 2018).
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Understanding the intricate relationship between poverty, resource distribution, and
environmental sustainability equips students with the capacity to envision policies that uplift
communities while safeguarding natural resources. By identifying synergies between poverty
alleviation and sustainable resource management, students become advocates for holistic
approaches that address the root causes of environmental and social challenges. Through their
exploration of Goal 1, students gain the insight to drive positive change at local and global
levels, contributing to a more just and sustainable world.

Goal 8: Decent Work and Economic Growth - Unravelling Political Implications

At the heart of the Sustainable Development Goals (SDGs) stands Goal 8: Decent Work
and Economic Growth. This goal not only highlights the imperative of fostering economic
advancement but also invites students to embark on a journey to unravel the intricate political
dimensions underpinning sustainable development (Santos, 2023). Through an examination of
Goal 8, students can engage in critical analysis, exploring how policies geared towards
economic growth intersect with the realm of environmental stewardship, shaping the trajectory
of sustainable development (International Labour Organisation, 2019).

Goal 8 signifies more than economic prosperity; it emphasises the creation of decent work
opportunities, the eradication of forced labour, and the promotion of safe and inclusive working
environments (International Labour Organisation, 2019). As students delve into this goal, they
are prompted to critically analyse the ways in which economic policies intersect with the
broader political landscape, influencing resource allocation, labour rights, and social dynamics.
This exploration is a gateway to comprehending the intricate interplay between political
decisions, economic growth, and environmental sustainability.

Policies aimed at fostering economic growth can have profound implications for
environmental well-being (Fabrizio et al., 2015). Students engaging with Goal 8 recognise that
economic activities often intersect with natural resource utilisation, energy consumption, and
waste generation. Hence, they gain a perspective on how political choices surrounding
economic development can either support or challenge environmental stewardship efforts. This
recognition encourages students to advocate for policies that not only drive economic growth
but also consider their ecological consequences. Moreover, the pursuit of Decent Work and
Economic Growth compels students to consider the allocation of resources as influenced by
political decisions (International Labour Organisation, 2019). The policies and regulations that
shape the business environment, labour conditions, and social equity are inextricably tied to
political dynamics (International Monetary Fund, 1999). Through this lens, students

comprehend that achieving sustainable development requires aligning economic aspirations
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with equitable distribution of resources and opportunities, a task that hinges on effective
governance and policy-making.

By engaging with Goal 8, students gain a deeper understanding of the complexities
involved in balancing economic progress and ecological imperatives. They emerge equipped
with the critical skills to navigate the intricate web of political considerations, economic drivers,
and environmental concerns. As future leaders and change-makers, their insights into the
political dimensions of sustainable development empower them to advocate for policies that
not only fuel economic growth but also contribute to the long-term well-being of both people
and the planet.

Goal 16: Peace, Justice, and Strong Institutions - Bridging the Division

In the tapestry of Sustainable Development Goals (SDGs), Goal 16 emerges as a
cornerstone, advocating for Peace, Justice, and Strong Institutions (UN, 2018). Cling et al.
(2016) states that, this goal underscores not only the intrinsic value of political stability but also
sheds light on its pivotal role in fostering sustainable development. As students embark on an
exploration of Goal 16, they become exposed to the detailed relationship between strong
governance, environmental protection, and the equitable allocation of resources. Goal 16
emphasises that peace and stability are fundamental for sustainable progress (UN, 2018).
Through an examination of this goal, students uncover the profound ways in which political
turmoil and conflict can disrupt environmental conservation efforts and exacerbate resource
scarcity. They grasp the profound ripple effect that institutional fragility can have, not only on
the well-being of societies but also on the health of ecosystems.

Strong governance institutions act as the linchpin that bridges the divide between societal
harmony and environmental sustainability (Green et al., 2015). Students delving into Goal 16
recognise that effective institutions are pivotal in upholding environmental regulations,
ensuring responsible resource management, and combating activities that harm the planet. This
awareness emphasise that political stability is not only a desirable outcome but also a driving
force behind safeguarding natural resources for current and future generations. Furthermore,
the pursuit of Peace, Justice, and Strong Institutions nurtures an understanding of the intricate
interdependence between societal well-being and environmental conservation (Fallah et al.,
2022). A just and peaceful society is more likely to allocate resources equitably, promote
sustainable livelihoods, and prioritise the preservation of natural habitats (Breuer et al., 2019).
This recognition prompts students to advocate for policies that address both human rights and
environmental rights, recognising that the two are intertwined in a delicate balance. As students

engage with Goal 16, they become equipped to envision a future where political stability is a
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catalyst for sustainable development. Their insights extend beyond the confines of political
science, merging with environmental consciousness to form a comprehensive understanding of
the intricate web connecting societal well-being, environmental integrity, and governance.
Through this exploration, students emerge as champions of a world where peace, justice, and
strong institutions foster harmony not only among people but also with the planet we call home.

Integrating SDGs into environmental education serves as a conduit for illuminating the
intricate interrelationships among economy, politics, and the environment. Through this
multidimensional approach, students develop the analytical skills and perspectives necessary to
navigate the complex challenges of the modern world. By engaging with the SDGs in the
context of environmental education, students not only expand their awareness of global issues
but also cultivate the critical thinking and empathy required to envision a sustainable and just
future. This holistic perspective equips them to contribute meaningfully to society, fostering a
generation of informed and empowered global citizens.
CONCLUSION

In conclusion, the integration of environmental education into the teaching of economics
and politics has significant potential to provide students with a more comprehensive
understanding of the world around them. By incorporating lessons on sustainability, resource
management, and environmental policy, teachers can help students develop critical thinking
skills and a deeper appreciation for the interconnectedness of our planet's systems. Furthermore,
environmental education can empower students to become active and engaged citizens capable
of shaping policy and contributing to a more sustainable future. As such, it is essential that
teachers continue to prioritise the inclusion of environmental education in their curricula and
embrace it as a catalyst for positive change. Ultimately, this integration can lead to a more
informed and environmentally conscious society capable of tackling the complex challenges
facing our world today.
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